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ABSTRACT 

Because training teachers to collect observational 
data and to use operant techniques has frequently been found to be 
prohibitively time-consuming, the author attempted to develop 
simpler, more efficient training procedures. This report presents the 
results of a study in which these procedures were i niplemented. 
Teachers followed a three step training process to learn to observe a 
disruptive child* s behavior, to observe their own interactions with a 
child, and to initiate more frequent contact with a child when he is 
On Task in order to increase hi.s On Task behavior* Observers recorded 
children's behavior as well. Reliability cf observations by both 
teachers and observers was found to be adequate. Two teachers 
successfully used the procedures to change the behavior of disruptive 
children* Two were not successful because they failed to change their 
own behavior. (Author/TL) 
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Introduction 



Psychologists working in schools are faced with frequent 
o ccasions on which they would like to use teacher conducted 
behavior modification prograois to help classroom teachers work 
with difficult children» It has been well demonstrated that 
such programs can be very effective in helping teachers work 
with a variety of probk^m behaviors (e<>g^ Becker | Madseni Arnold 
and Thomas, 1^67i Hall and Brcden, 1967;; Pattersoni Shaw, Ebner, 
Mattssuf ari w ~-SviSiiaitj* | 1969);. but psychologists working 
in an applied setting serving large numbers of children and 
teachers frequently find that the time reejaired to observe 
children’s behavior and train teachers to use operant techniques 
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prohibi.t them from using such procedures* What is needed is a 
simplified program which will enable the psychologist to train 
teachers to observe and modify problem classroom behavior with 
a minimal investment of time by the psychologists 

The school psychologist considering using an operant shapo* 
ing program is also faced with a second problem: While there are 

now many reports of successful use of operant programs in class« 
rooms 9 there is little evidence to indicate how frequently such 
programs can be expected to succeed| and whether the probability 
of success is high enough to justify the use of classroom behavior 
modification programs in preference to other techniques for working 
with difficult children. Data about the probability of success 
of such prog::ams can only be accumulated through research studios 
using large groups of classrooms « But, like the applied psycho- 
logist, the researcher interested in such large group studies is 
severely handicapped by the time investment required to train 
each teacher and to adequately assess the teacher *s and children's 
behavior in each classroonio 

The present study had three primary goals: 

To develop simple procedures with which nonpartici- 
pant classroom observers could reliably record classroom behavior 
data after very little training, 

2, To develop and test simple and inexpensive procedures 
with which classroom teachers could collect behavioral data with-» 
out interrupting other teaching duties, 

3, To develop easily communicated techniques with which 
teachers could increase On Task behavior in disruptive children 

by using simple operant principles. 
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Method 



Subjects 

First, second, and third 9 xade teachers in a number of Madison, 
Wisconsin, public schools were told that a research project was being 
undertaken to study nanagement techniques teachers could employ with 
disruptive children*^ Teachers were inv ted to participate if in their 
classroom they had at least one disruptive boy they had difficulty 
handling* A '^disruptive child" was broadly defined as a child whose 
classroom behavior interfered with his learning, bothered other children, 
and disturbed the teacher* Teachers were net tola specifics about the 
project except that it would involve occasional visits by observers, 
that some teachers would serve as control subjects, and that all 
teachers could precede with any other programs they were using for 
rtibruptive children (e.g» tutoring, family counseling, etc*) 

Bach volunteer teacher selected four boys* The first was her 
"target" boy, the disruptive boy with whom she wished to work during 
the program* The second was another disruptive boy* The third and 
fourth were 'Veil behaved" boys* The three extra boys served as intra>* 
class controls and also as blinds for the observers* 

After a teacher had selected four boys and a daily experimental 
period for the project, she was randomly assigned to the experimental 
group or the no*-treatment control group* 

While approximately 20 teachers originally volunteered for the 
program, and most of these began participating as experimental or 
control subjects, unforeseen problems in scheduling observers resulted 
in dropping all but four experimental and five control teachers, 
whose classes were observed for at least two pre-lntervention and 
two post**intervention sessions* 



3 



4 



Ob e segvers 

Four women (two undergraduate students and two college grad- 
uates) served as observers* None had previous experience with the 
recording techniques used 9 and only one had any previous class rooio 
observation experience o Observers were blind as to the nature of 
the research project and the criteria by which teachers and children 
were chosen > 
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Observation Procedures for Nonpar ticipanv Observ ers 

In each classroom observers watched the four preselected children 
simultaneously and recorded two types of observations for each child* 
First I they recoided each child's behavior at one-minute intervals; 
second, they recorded each time a teacher "contacted'^ (spoke to or 
touched) one of the children* Behaviors recorded from both types 
of observations were classified according to the child's behavior* 

For the one-minute interval observations, the classification depended 
on the child's behavior at the moment he was observed* For the 
teacher-contact observations, the classification depended on the 
child's behavior immediately before the teacher initiated contact* 
Observers made two decisions when classifying behavior* First, they 
decided whether the behavior was On Task (studying) or Off Task 
(not studying); second, if Off Task, whether it was appropriate or 
inappropriate* All behaviors thus fell into one of three classes; 

Ui Taskt Off Task but Appropriate; and Off Task and Inappropriate* 
While a short explanation and a few examples were given of behaviors 
v^ich might be included in the three categories, observers largely 
followed their cocrimon sense definitions of "On Task" and "Appropriate*" 
Observers were given less than four hours of instruction and 
practice before checking reliability and beginning to collect actual 
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data* This short training period was consonant with the goal of 
developing simple » easy to teach observation procedures* 

Observation Procedures for Tea chers 

Teachers observed one child only* The procedures they used 
were a simplified version of the procedures used by nonparticipant 
observers* Teachers recorded two sets of data: the child's behavior 

at regular intervals ^ and the child's behavior immediately before 
the teacher initiated contact* 

During observation periods , each teacher carried a 5" x 7” 
index card on which were marked five*-minute intervals: :00» :03| 

%10f etc, to correspond, for example, to 9:00, 9:05, 9:10, etc* 

Beside each time was a plus and a minus* The teacher glanced period* 
ically at a clock, and when she first noticed a five minute interval 
had begun, she observed the target child for a few seconds* She 
then circled the plus for that interval if the child was On Task and 
the minus if he was Off Task* The definitions of On Task and Off 
Task were left largely to the teacher's discretion* No special 
time/ was used to indicate five minute intervals, nor was the teacher 
required to observe at intervals of exactly five minutes* Obviously 
such informal timing could lead to intervals of somewhat varying 
lengths;, but if a teacher remembered to make most of her observations, 
the procedures gave a series of observations spaced fairly regularly 
throughout a period* Prom these observations the percentage of 
On Task behavior during that period could be estimated for the child* 
Teachers recorded each contact they initiated with the target 
child by placing a plus or minus on the face of a clock drawn on 
the lower half of their observation card* A indicated On Task 

behavior immediately before the teacher contacted (spoke to or 
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touched) the chi Id, and a minims indicated Off Task behavior » The 
location of the mark on the clock face indicated the approximate 
time of the contact* At the end of a session, the teacher computed 
from this material the number of times she contacted the child, the 
number of times these contacts followed On Task behavior, and the 
number of times they followed Off Task behavior* 

Teachers were trained to use these observation procedures in 
three steps* First, they recorded the child's behavior at five 
minute intervals* Second, they recorded their contacts with the 
childo. Third, they recorded both types of observations simultaneously* 
Generally about three on\’-hour sessions were spent learning and 
practicing each step> 

Simplified Operant Training for Teachers 

A teacher who has mastered the observation procedures explained 
above has already learned several skills necessary for conducting 
her own operant shaping program with a target child* She has learned 
to observe the child regularly to determine if he is On Task; and 
she has learned to observe her own behavior to determine if she is 
interacting with the child when he is On- or Off-Task* Teaching 
her to use these skills to increase the child's On Task behavior 
simply requires explaining to her the importance of attending to 
On Task behavior (Becker, et al*, 1967; Hall and Broden, 1967; Hall, 
Lundi and Jackson, 1968; Hall, Panyan, Rabon . and Broden, 1968; 

Madsen, Becker, Thomas, Koser and Plager, 1968; Thomas, Becker and 
Armstrong, 1968; Ward and Baker, 1968; McAllister, Stachowiak, Beer, 
and Conderman, 1969; Broden, Bruce, Mitchell, Carter and Hall, 1970; 
Packard, 1970) and encouraging her to increase the number of times 
she contacts the child while he is On Task* 
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Instcuctions given to teachers emphasized increasing contacts 
to On Task behavior* No attempt was made to have teachers reduce 
attention to Off Task or disruptive behavior* 




Experimental Procedures 

Teachers assigned to the experimental group were individually 
trained to use the observation and shaping procedures in three 
meetings with the experimenter* During the first meeting the teacher 
was taught to observe and record the target child^s behavior every 
five minutes j during the second, to record her interactions with the 
child^ during the third, to increase On Task behavior by attending 
to the child when he was On Task* Thereafter meetings were held 
approximately weekly to review procedures and discuss any problems 
which developed* Meetings lasted from about ten to thirty minutes* 
Before beginning the observation and shaping program each 
teacher chose a 45 to 60 minute daily period to use as the experimental 
session* Class was conducted as usual during this period except 
that the teacher made her observations and worked to shape her target 
child’s behavior, and occasionally observers visited the classroom* 

^t the end of each experimental class period the teacher 
added up her observations of each type and sent the observation card 
to the school secretary, who relayed the data to the experimenter 
by phone* If a teacher forgot to report her daily observations, 
the experimenter usually called to remind her* 

Except for the short instruction and review meetings and the 
occasional telepihoned reminders, there was no teacher*<experimenter 
contact* 

Bach experimental class ^was observed two to four tines while 
the teacher was learning the observation procedures and taking baseline 
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data, and two to four tines starting about three weeks after the 
teacher had initiated the behavior shaping program » Each control 
class was observed six to eight times | timed to correspond as closely 
as possible to observations in experimental classes* 

Teachers and observers were instructed that there should be 
no contact of any kind between then* Teachers were informed that 
the only information the experimenter received from the observers 
was their observational records o 



Results 



Interobserver Reliability 

Per cent agreement scores were computed for fourteen sessions 
visited Jointly by two observers* Six of these sessions were visited 
by the same pair of observers ^ and data from these sessions were 
used to compute interobserver correlations i The correlations are 
based on total session scores for each of R3 boys divided among 
six classes. 

Table 1 presents the maxinuni minimum | and mean per cent 
Insert Table 1 about here 



agreements Per cent agreement for the child behavior categories was 
determined by dividing the number of observations on which the observ** 
era agreed by the total number of observations* Per cent agreement 
for the occurrence of teacher contacts was computed by assuming that 
any contact recorded by either observer actually occurred^ and by 
dividing the number of contacts recorded by both observers by the total 
rumber of different contacts scored by the two observers* The per 
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computed for thos:e contacts recorded by both observers, by dividing 
the number of contacts on v/hlch both observers agreed as to classifica-* 
tion by the number of contacts recorded by both observers* 

The mean per cent agreement during sessions ranged from 74 per 
cent for the number of teacher contacts occurringy to 68 per cent for 
the discrimination between contacts following appropriate behavior 
and contacts following inappropriate behavior* Both when classifying 
child behavior and when classifying teacher contacts^ the observers 
agreed somewhat better on the discrimination between Appropriate and 
Inappropriate than they did on the discrimination between On Task and 
Off Task* The wider range of percentages for teacher contact cetegorie 
than for child behavior categories resulted from the small number of 
observations on wliich the contact percentages were based* 

Table 2 presents the Pearson product-moment correlations for 
two observers* In contrast to the per cent agreement measures ^ the 
interobserver correlations suggest that the discrimination On Task- 
Off Task was generally easier than the discrimination Appropriate- 
Inappropriate* Except when reporting the number of contacts occurring 
during a session^ the interobservor reliability for measures of 
teacher contacts was lower than the reliability for measures of child 
behavior* This is at least in part because of the very small number 
o5 contacts which usually occurred during a one hour session* 

Insert Table 2 about here 



Teacher-Observer Correlations 

Table 3 presents correlations between teacher records and 
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Insert Table 3 about here 
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observer records for four teachsrsi based on scores for the child 
on days when an observer was present o 

Table 3 shows that teachers varied considerably in their ability 
to record classroom behavior, and that the same teacher might record 
one type of behavior well but another poorly* 

On the whole, correlations for the child behavior scores tended 
to be lower than correlations for teacher contact scores* This is to 
be expected since both teachers and observers were to record all 
teacher contacts to the child, but teachers and observers were not 
recording the child's behavior at the sane time: observers recorded 

the behavior every minute, and teachers recorded it approximately 
every five minutes. 

Although teachers were asked to discriminate between On Task 
and Off Task behavior, some of the teacher measures correlated more 
highly w.^th observer discriminations of Appropriate- Inappropriate, 
rather than On Task-Off Task* This suggests that some teachers were 
actu<illy making the Appropriate-Inappropriate discrimination instead 
of the On Task-Off Task discrimiration* 

Teacher Conducted C^erant Shapi ng Program 

Of the four experimental teachers who conducted operant shaping 
programs, two wern considered very successful in changing their 
children's behavior; and two, unsuccessful* Success was judged by 
the teacher's subjective report of changes, the teacher's daily 
observation record, and the norp^ir ticipant observers' record* 

Mrs * A's^ Class: A Succe sf iful Case 

Mrs* A taught a class of about fifteen junior-primary children-^ 
O lilren of first grade age no^: yet prepared behaviorally or scholas- 

ERj e 

uasKnally for a regular first grade clossroom* Mrs* A reported that 
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several of her children presented severe disruption problems* She 
selected the boy she considered most disruptive as her target | and a 
second boy as her disruptive control* Her *hvell behaved*^ controls 
were two boys she considered '^somewhat better than most of the rest*^' 

During baseline the mean percentage of time Mrs* A*s child 
spent On Task was^ according to teacher data^ 35*8 per cent* The 
mean nun^er of teacher contacts following On Task behavior was 4*9 
per session* The mean number of teacher contacts following Off Task 
behavior was 6«.9 per session* 

During the first session of the operant shaping program Mrs* 

A increased the number of contacts following On Task behavior to 
eleven* During the first five days of the operant program she averaged 
8*6 contacts per session following On Task behavior* She maintained 
the number of contacts following On Task behavior at approximat ely 
this level over the six weeks that the behavior shaping program 
was in effect* 

The child^s percentage of On Task behavior remained near the 
baseline level during t^e first eight sessions* The teacher reported 
at that tirae^ however | that while the boy was not On Task any more 
than previously^ his misbehavior was lees severe* 

Beginning the ninth day of the operant program » the frequency 
with which the child was On Task half the period or more began 
increasing* During the last twelve sessions (out of 29) the child 
was On Task an average of 48*5 per cent of each session* The mean 
number of teacher contacts following On Task behavior was 11*7 per 
session during the last twelve sessions according to the teacher's 
observations! and the mean nunber of interactions following Off Task 
behavior was 2*7 per session* 

Observers visited Mrs* A's class twice during baseline and 
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thKee times during the operant program (once each during the third | 
fifthi and sixth weeks)* Improvement in the child^s behavior as 
recorded by observers was even greater than that recorded by the 
teacher* During baseline the child was On Task 25 • 5 per cent of 
the time and behaving appropriately 45*0 per cent of the time* 
Subsequent to the onset of the shaping program the child was On task 
65*0 per cent of the tir^ie and behaving appropriately 78*7 per cent 
of the time* This was an increase of 38*5 per cent in On Task behavior 
and 33*2 per cent in Appropriate behavior* 

Mrs * Class ; A Successful Case 

Mrs* success came much more rapidly than Mrs* A's* 

Whereas Mrs* A attended to On Task behavior consistentl> for several 
days before getting significant changes in hex target boy^s behavior, 
Mrs* B*s target boy changed almost immediately* 

Mrs*^ B taught a thiro grade class of about twenty-^five children* 
Her target child was considered to be above average in ability, well 
liked, and socially skilled; but he frequently interrupted the class 
by walking around, talking loudly, or getting other children involved 
in disruptive behavior *• 

On the first day of operant shaping Mrs* B attended to the 
target boy 14 times when he was On Task--in contrast to a baseline mean 
of 2*4* Mrs* B reported an immediate change in the boy*s behavior, 
both on her observation card and from her subjective impressions* 

She continued to attend to On Task behavior about six to ten times 
per session throughout the next several weeks, and the boy's behavior 
continued improving and remained at a high level* 

According to observer records, the target boy's On task behavior 
O creased from a baseline level of 70*3 per cent to 83*0 per rent, 




Appropriate behavior increased from 81*7 per cent to 92*0 
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per cent* There were three baseline and four pK>st*interveution obser- 
vations • 

One interesting aspect of this boy's behavior is tha^ while 
his behavior and school work improved considerably in Mrs* B's roomi 
he remained a major problem on the playground^ in the halls » and 
in other classrooms* 

Mrs » C*£ Class : An Unsuccessful Case 

Mrs* C's target boy failed to improve his behavior* According 
to observers' records his On Task behavior decreased from a baseline 
level of 56 *C per cent to a post intervention level of 46*0 per cent| 
and his Appropriate behavior decreased from S3oO per cent to 70«3 per 
cent (four baseline observations and three post intervention observa- 
tions)* Teacher collected data did not show any clear improvement 
and the teacher did not feel subjectively that the boy improved* 

It appears^ however | that the child's failure to change can 
be attributed to a lack of consistent change on the part of the teacher* 
The teacher was frequently absent (she missed three days of school 
during the first week of the shaping progtami for ^instance), and when 
in school she failed to attend repeatedly to the child's On Task 
behavior* While she did increase attention to On Task behavior 
somewhat over her self-reported baseline mean of 3»4 per session^ 
only once during the first three weeks of the program did she report 
attending to On Task behavior as many as ten times during a session* 
Mrs» Class : An Unsuccessful Case 

Mrs* D was the most inconsistent of the teachers in collecting 
data* She wis frcqu(*ntly absent^ frequently forgot to collect data^ 
and was occasionally ''too busy*" Her self-reported baseline rate for 
^attending to On Task behavior was 2*2 per session^ and during six 
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weeks of the operant program she only reported exceeding this number 
seven time*;* 

Mrs# D^s class was observed four times during baseline and four 
times during the operant shaping program# The observer records showed 
an increase in On Task behavior from 33#6 per cent to 46»0 per cent| 

And an increase in Appropriate behavior from 43 #5 per cent to 71#5 
per cent» While these are important improvements | they cannot be 
attributed to the intervention program because of the teacher's failure 
to carry out the program satisfactorily* They are more likely the 
result of other programs which were going on at the same timei 
counseling for the boy and his familyi and medication for the boy* 

The boy's being placed on nedicatioii proved to be a very 
inter e<^ting unplanned manipulation in this study, for when medication 
began the boy's behavior improved tremendously* The teacher's behavior, 
however, did not change* During five post^medication sessions for 
which the teacher reported 100 per cent On Task behavior by the boy, 
the teacher contacted the boy while he was On Task an average of only 
3«6 times per session* 

Cfc>secver Collected Data about Changes in Teacher Behavior 

Observers recorded every occasion on which teachers contacted 
target children and classified these contacts as following On Task 
behavior, Off Task but Appropriate behavior, or Off Task and Inappropriate 
behavior* Table 4 presents these data broken down in several different 
ways for the four experimental teach rs* 

Insert Table 4 about here 

The first row of Table 4 gives a measure of the rate at which 
^^^achers contacted target children* This rate was computed by dividing 
ERIC le nijmbetr of contacts of all types occurring during an observation 
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session by the number of minutes of observation and multiplying by 

/' 

100# The second and third rows give the percentage of contacts which 
followed On Task and Appropri^Jte behavior respectively! computed 
as follows: 

No» of contacts fol7>owinq On Task (or Appropriate) behavior 
Total no* of contacts during session 

The fourth and fifth rows give a measure of the rate cf contacts 

following On Task and Appropriate behavior respectively* The rate 

was computed by dividing the number of contacts following On Task 

(or Appropriate) behavior by the number of minutes of observation 

and multiplying by 100* The last two rows present a measure of the 

rate of contacts following On Task or Appropriate behavior respectively 

per unit of On Task or Appropriate behavior by the child* This rate 

was computed by dividing the number of contacts following On Task 

(or Appropriate) behavior by the number of minutes of On Task (or 

Appropriate) behavior during the session and multiplying by 100* 

The last two rows thus indicate whether changes in the amount of 

attention to On Task (or Appropriate) behavior during a session 

resulted from changed in the amount of On Task (or Appropriate) 

behavior which occurred! or the frequency with which the teacher 

attended to such behavior when it did occur* 

Table 4 shows that on all the measures used! the two successful 

teachers! A and B! increased their attention to On Task and Appropriate 

behavior by the target child* They also increased the amount they 

contacted the child* In contrast! the two unsuccessful teachers! C 

and D| decreased their attention to On Task and Appropriate behavior 

on all of the measures! except that Teacher D increased the percentage 

O 

contacts which followed Appropriate behavior* 
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Group Comparisons between Experimental and Control Subjects 
Group comparisons between experimental and control subjects 
are of limited value because of the small groups and because the four 
teachers and target children in the experimental group did not respond 
similarly to th<3 program* However , to give some perspective to changes 
which did occur » Table 5 presents mean group differences on several 

Insert Table 5 about here 

measures for target children and disruptive control children in four 
experimental classes » and target children in five control classes* 

Table 5 shows that as a group, disruptive control children in 
experimental classtes improved slightly, but less than target children* 
Experimental teachers, however, remained the same or decreased slightly 
in amount of attention to Appropriate behavior by disruptive control 
children* In control classrooms, target children decreased their On 
Task and Appropriate behavior slightly, and teachers remained the same 
or decreased the amount of attention to On Task and Appropriate 
behavior by target children* 



Discussion 



Behavior Recording by Nom>articii>ant Observers 

Most of the measures of interobservor reliabil5.ty were high 
enough to indicate these observation procedures can be used adequately 
by observers with only a few hours training* 

Observers had more difficulty agreeing on contacts teachers made 
to children than they did agreeing about children's ongoing behavior* 

^ This was probably because a child's behavior was recorded at fix^d 

^or which observers could be prepared, while teacher contacts 
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could occur at any time and observers had to be constantly alert 
for them* 

The observations could be further simplified from those used 
in this study--and presumably i^de more reliable--in two ways. Kirst, 
observers could watch one or two children rather than f our | as they 
did in this stiidy* This should make it considerably easier to record 
teacher contacts to children being observed* Second » obser>vers could 
make only one discrimination when classifying behavior: they could 

classify behavior either as Appropriate vs. Inappropriate | or as On 
Task vs* Off Task| but not both* Reliability data did not consistently 
show either of these discriminations to be easier than the other* 

Teacher Observation Procedures 

It appears teachers can do quite well observing the behavior 
of one child and their own interactions with that child* J-'his is 
evident not only from the respectable correlations which «rere found 
between teacher data and observer data^ but also from the usefulness 
of teacher data for assessing progress during the operant shaping 
programs * 

It is I of coursei inpossible to tell from teacher^observer 
correlations how accurately teachers collected data when observers 
were not present* It is quite possible that the teachers remembered 
to make their observations more frequently and made them more accurately 
when an observer was present* StiII| it is important to have learned 
that when teachers were conscientious , as they presumably were when 
observers were present » they were able to make reasonably accurate 
observation records* 

For some purposes | the usefulness of teacher records should be 
O judged not by the correlations between teacher records and observer 

FRIC” 

records | but by the success with iAl0h teacher records indicate how 
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an operant program is progressing. An important finding in this study 
was that the experimental teachers did not seem to misrepresent their 
own behavior vd^ile trying to shape On Task behavior in target children • 
The data collected by the two successful teachers showed noticeable 
increases in number of teacher contacts following On Task behavior. 

In contrast, the data collected by the unsuccessful teachers showed 
only small and irregular increases in contacts follov^ing On Task 
behavior* A consultant who does not know the child and has never 
observed the teacher can therefore make a fairly good prediction (if 
these four cases are typical) as to vAiether the eperant prog ran will 
be successful, just from examining data collected by the teacher* 

The Operant Shaping Program 

Two teachers were successful in increasing their frequency 
of attending to On Task behavior as specified in the instructions for 
the operant program; and these teachers produced Important positive 
changes in child behavior which they attributed to the shaping program. 
Two teachers did not change their own behavior significantly* The 
target child of one of these teachers did not improve noticeably; the 
other improved but his improvement appeared to result from other factors* 

It appears, therefore, that a teacher can be trained in a simple, 
step by step fashion to shape appropriate classroom behavior in a 
disruptive child under the occasional guidance of a consultant* The 
procedures, however, do not work for all teachers, and probably not 
all children* Perhaps the teachers who were unsuccessful in this 
study would have responded better under more consistent and more 
direct guidance by a consultant; or perhaps they would not have 
responded at all to the operant approach* 
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Smnaary 

C^erant intt^rvention programs in classrooms have frequently 
been found effective » but their usefulness is limited because of the 
amount of time usually required to train teachers to use operant 
techniques and to collect necessary observational data* The present 
study was an attempt to develop simpler ^ more efficient training 
and observation procedures* 

Teachers followed a three step training process to learn to 
observe a disruptive child*s behavior at regular intervals, to observe 
their own interactions with the child, and to increase the child's 
On Task behavior by frequently initiating contact with the child when 
he was On Task* Observers recorded children's behavior at one^minute 
intervals and immediately before the children were contacted by a 
teacher* Reliability of observations by both teachers and observers 
was found to be adequate* Two teachers successfully used the procedures 
to change the behavior of disruptive children* Two others were not 
successful, and their lack of success was found to result from failure 
to change their ovm behavior* 
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Table 1 



Interobserver Reliability : 
Per Cent Agreemon 





Highest 

Session 


Lowest 

Session 


Mean 


Child Behavior 








On Task vSo Off Task-Appropriate 
vs* Off Task-*Inappropriate 


91 


69 


79 


On Task vs. Off Task 


96 


80 


82 


Appropriate vs* Inappropriate 


96 


71 


85 


Teacher Contacts 








No» Contacts 


100 


54 


74 


Contacts following: 








On Task vs* Off Task«-Appr opr late 
vs* Off Task-Inappropriate 


100 


SO 


78 


On Task vs» Off Task 


100 


61 




Appropr late vs * Inappropr late 


100 


70 


88 
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Table 2 



Interobsecve r Reliability ; 
Pearson Prod uct>> ^tomen t Correlations 



Chi Id. Beh avior 



% On lark 


*92 


% Appropriate 


•8r 


Teacher C'^ntacts 




No* Contacts 


.92 


No« f(»llowin 9 

On Task behavior 


.65 


No* following 
Appropriate 
beliavior 


.81 


No* following 
Iniippropriate 
be'kavior 


.82 


% following 

On Task behavior 


• 71 


% following 
Appropriate 
behavior 


.43 




Table 3 



Correlations between Teacher s and Observers 





Teacher 

A 


Teachtr 

B 


Teacher 

C 


Teacher 

D 


Across 

Te?.chers 


Child Behavior 












T: % On Task & 
0: % On Task 
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.339 


• 881 


.637 


.410 


Ti % On Task & 

0: % Appropriate 
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.334 
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Teacher Contacts 












T: No. Contacts & 
0: No. Contacts 
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.666 


.772 


T: No. following On 
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0: No* following On 
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.734 


T: No. following On 
Task behavior & 

0: No. following 
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T: No. following Off 
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0: No. following 
Inappropriate 
behavior 
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.322 


.502 


Tt % following On 
Task behavior & 
0: % following On 
Task behavior 


.916 


.936 


.709 
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Ti % following On 
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Appropriate 
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.448 


.746 




Contacts to Target Children 





vO 


00 


CO 




CA 


CA 


•C 


Vl 


• 


• 


• 


• 


0 


p 


» 


•j:< 


o 




H 


lA 


O 


N 


CA 


^ Q 


4 


Ci 


H 


1 


1 


1 


t 


O 




V 


+ 










u 

01 4* 


>o 


N 


00 


CV4 


o 


'*1' 


>0 


0 0 


• 


• 


4 


• 


-• 


• 


• 


O 0 






CA 








<0 


CO a 




CA 


00 










Oi 

t* 
















0 


o 


O 


O 


1 


fA 




C4 


u 


• 


• 


• 


4 


» 


« 


a 


00 


H 


CVJ 




o 


iH 


OJ 






O 








H 


H 




C4 




fn 


OJ 


o 


Ml 


O 


Vi 


• 


• 


• 


• 


k 


• 


« 


a 


yO 

t 


n 




0 

1 




a 

t 


E 


o 




1 













0 ^ 


04 


CA 




rf 


CO 


o 


rj 


JG 0 


p 


» 


• 


4 


4 


• 


• 


U 0 


CA 


rn 


O 




00 


oo 


C4 


(0 a 


H 


c? 


vO 








r-C 


u 

L.J 




















o 


o 


o 




‘7 


00 


u 


• 


• 


• 


• 


• 


4 


a 


Cv 


1-4 


N 


o 


'^f 




>0 




H 






H 


H 


1-4 


H 








o 


yf 


O 


H 




Hh 


• 


• 


• 


• 


« 


■ 


« 




o 


H 


35 


H 


o 


CA 


o 


Q 


H 




N 


H 


H 


H 


H 


CQ 


■*■ 




+ 


+ 


V 


+ 


+ 


01 




o 


O 


U) 


rj 




09 


JG 0 


• 


• 


• 


• 


• 


t 


u o 




o 






a 


N 


O 


(0 a 


H 


00 


<0 


H 


(-f 


H 


4» 
















Oi 




CA 


o 


rt 


<> 


Cn 




w 


€ 


• 


• 


* 


• 


■ 


« 




sO 




H 


CA 












sO 











M 

& 

0 ) 

5 JS 

2 

Oi 



+ 



<n 

* 



* 

00 



lA 

lA 



O 

»A 

>o 

O 

■ 

0 



>D 

4- 



O 



o 

iH 



vO 



(0 



tA 



a 



H 

» 



cn 

C 4 



a 

<A 



o 

ERIC 



O 

o 



4 

a 

u 

I 

(A 

4 > 

O 

o 

u 



kl 

0 

H 

I 

il 

& 



c 

I 






Q 

4 J 

10 

a. 

0 

M 

a 

< 

0 0 

II 



6 

c 

I 



I 



^ o 

^ > 8 
lO H 
U XI , 
d ^ X 



^ W 



c 

o ^ • 
O 0 c 

ti -H 

* H 8 

o 

2 



M 

01 

a 

O M 

a o 

K > 

v< 

0 2 8 
4 ^ 0 H 
O *r4 

« M X 

p a 
0 0 ^ 
O M • 

u a 0 
0 



Vi 

0 

8 .S 

C H 

l^x 

^ M 
V W 
Sr 0 
•H 
H > 



a 

o 



0 






'»i!« 



♦* 

o 

0 

u a 



0 *^ 

2 



■'•8 



M 

(P 

a 

C 0 



I'g 



H 

H 

O 

VI 

m 

o 

40 

4 * 

c 

o 

o 

# 

o 



5 -a 



o 
ao 

0 H 

i4 

i a “ 

■ 3‘‘1 

M VI 0 

8 - ® i 

0 > 

M • 0 

a c ^ 
a-H ^ 
< 8 ^ 



i! 



24 



Table 5 



Mean ^ pup Changes in 
Child Behavior and Teacher Contacts 



Target Child 
in Four 
Experimental 
Classes 



Disruptive 
Control in 
Four Experi- 
mental Classes 



Target Child 
in Five 
Control 
Classes 



Child Behavior 



% On Task 


+12.2 


+8.6 


-l.l 


% Appropriate 


+14.2 


+4.B 


*<6.3 


Teacher CU>ntacts 








(No. contacts per 
min.) X 100 


+1.0 


-2.2 


-2*9 


% following On Task 
behavior 


+11.8 


«5.3 


-4.6 


% following 
Appropriate 
behavior 


+27.3 


^0.2 


-4.8 


(No. contacts 
following Appro- 
priate behavior 
per min# of 
Appropriate 
behavior) x lOO 


+3.4 


-0.7 


-1.4 
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Part I 






Child Behavior Record 



I • Introduction 



The purpose of the Child Behavior Record is to give you 
a simple but systematic way to find out how much time your 
problem pupil (referred to here as the "Target Child") spends 
working and hov much time he spends not working! Using this 
record you will be able to measure the child's Improvement 
over the next few weeks* 

II* Instructions for Observing 

A* Necessary Materials 



1. 


Record 


Card 


2* 


Pencil 


or pen 


3, 


Clock 





B. Selecting an Observation Time 

During the entire behavior modification program you 
will be observing the target child for one hour (the same hour) 
each day* Before you begin, consider your classroom schedule 
and try to choose an hour during which 

1, the child tends to be disruptive or to misbehave; 

2* it will be possible for you to carry around the 
Record Card and a pencil ; 

3. you will be able to give the child some extra 
attention if necessary later In the program 
(e.g. do not choose a time whan you are overly 
involved with a small group of students which 
does not include the target child) • 

Preferably I this time should also be an hour during 
which your class activities are fairly similar from day to day* 

C. Making the Observations 

Recording the target child's behavior simply requires 
noticing every five minutes whether or not he is working and 
circling a plus (+) on the record card if he is working ("On 
Task") and a minus (-) if he is not working ("Off Task"). 

To time your observations glance periodically at 
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the wall clock or at your watch; and make your observations 
whenever you notice that a new five minute Intersral has begun. 
For Instance, suppose you have chosen to use the hour from 
10:30 to 11:30 as your experimental period. When you flr^t 
notice that It Is past 10:30, look at your target chl]d for 
a few seconds, decide If he Is working, and circle the plus 
(+) or the minus (-) following ":30” on your Record Card. 

When you first notice that It Is past 10:35, make another 
observation and circle the plus or the minus following '*:35" 
on the Record Card. In the same way, make an observation when 
you notice It Is v^ast 10:40, and when It Is past 10:45, and 
so on. If you should forget to look at the clock and happen 
to miss making an observation, just leave that apace blank on 
the card. For Instance, If you make your 10:45 observation, 
and then the next time you look at the clock It Is 10:57, 
record your observation for 10:55, but just leave the 10:50 
spot blank on the Record Card. 

As was stated above, you will circle the plus (+) 

If the child Is working, and the minus (**) If he Is not. To 
be considered working, the child must actually be accomplishing 
somethlug--he may be reading, or writing, or listening to you 
talk, or participating In a discussion, or doing some other 
type of school work. However, If he Is disrupting, or If he 
Is doing nothing, or 1£ he Is taking a break (such as a milk 
break) at the time you observe, you will record a minus. 

In other words, the purpose of these observations Is to give 
you an Idee how much of the period the child Is actually 
studying or accomplishing something and how much he Is doing 
other things such as fooling around, doing nothing, getting 
ready to work, talking Inappropriately, etc. 

The timing procedure and Record Card are designed to 
be a help, not a hindrance to you, so don't become so concerned 
about them that they Interfere with your teaching. While you 
should try to make all twelve observations each hour. It won't 
really make much difference If you miss a couple. Also, It 
Is not necessary that each observation be made exactly at the 
beginning of the five minute Interval. Whether you record your 
10:35 observation at 10:35 or at 10:36 or at 10:38 won't 
matter as long as you record It when you first notice It la 
past 10:35. 

Scoring and Graphing Child ' s Behavior 
A. Necessary Materials 

1. Record Card 

2. Pencil or pen 

3. Child Behavior graph 

H. Scoring 

1. Count the number of times you have recorded the 
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child's behavior as 
In the space on the 
"No. +". 



+9 and record this number 
uppe r half of the card labeled 



2. Count the number of tlues you have recorded the 
child ' 6 behavior as minus (•*) and record this 
number In the space labeled "No. 



3. Add the "No. +" and the "No. to get the total 
number of observations and record this number In 
the space labeled "Total Obs." (This number will 
be 12 If you didn't miss any observations.) 



4 . Divide the "No. +" by the total number of obser- 
vations ("Total Obs.") to get the "Per Cent +" 
and record this • 



G. Graphing 

Find the appropriate date on the "Child Behavior" 
graph and plot the Per Cent + for that date. 

(You may Ignore this and all other graphs If you 
wish. However* you will probably find It interesting to compare 
your target child's behavior from day to day, or from the 
beginning of the program to the end; and it is for this reason 
that I suggest you fill in the graph each day.) 
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Teacher Contact Record 



I. Introduction 



The purpose of the Teacher Contact Record Is to give 
you an idea of when and how much you interact with the Target 
Child. 

II. Instructions for Observing 

A. Necessary Materials 

1. Record Card 

2. Pencil or pen 

3» Clock 

B. Selecting a Time 

You will use the same one hour period for recording 
teacher contacts which you have chosen for recording child 
behavior. Initially, while you are getting used to using 
the two recording techniqueSi you will record child behavior 
on some days and teacher contacts on other days. Tester, however, 
you will begin recording both at the same time. 

C. Making the Observations 

Notice the circle with the numbers one through twelve 
on the lower half of the Record Card. This represents a clock, 
and you will use it to indicate when you interact with the 
target child. 

Any time you speak to er touch the target child it 
is called a "Teacher Contact" with the child, or just "Contact" 
for shore. Each time you contact the target child, place a 
mark on the Record Card "clock" near the appropriate time. 

For instance, if you speak to the child at 22 minutes past 
the hour, place a mark on the "clock" between the 4 and the 5. 

You do nof have to record the time exactly-within five minutes 
of the exact time will be sufficient. You may place your marks 
either inside or outside the circle or both~-just so you can 
see them and count them later. 

Each mark you place on the "clock" will be either 
a plus (4) or a minus (*) : put a plus (4) if the child was 

working ("On Task") when you first contacted him, and a minus 
(-) if he was not working ("Off Task") when you first contacted 
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hia* In othci* words, ycu are observing and scoring the child's 
behavior Just as you were In Part 1 of this program, but Instead 
of observing him every five minutes, you are now observing 
him every time you contact him. Just remember that your rating 
of + or - should Indicate bow the child was behaving Immediately 
before you spoke to him or touched hlm--no{: how he responded 
to your speaking to him. 

EXAMPLE: 

Your students are supposed to be working alone 
at their desks* You notice that your target child la Just 
sitting there staring out the window, and you go over to him 
and remind him what his assignment la. You look at the clock 
and see that It Is 10:03* You then place a minus («-) on the 
l^ecord Card '’clock" between the 12 and the one, Indicating 
that he was not working* 

Later you ere conducting a discussion* The 
target child raises his hand and you call on him* You see that 
It Is now 10:17, so you put a + ea the "clock" between the 
3 and the 4* 



The discussion ends and your pupils are again 
asked to work alone at their seats* You are circulating around 
the room and you come to the target child at 10:34« He le 
working well, so you give him a pat on the head and perhaps 
speak to him. You put a + on the "clock" between the 6 and 
the 7* 



Still later the child gets Into an argument 
with the child behind him* You scold them both, note that 
the time Is 10:47, and place a on the "clock" between the 
9 and the 10* 



Wote **«>At times you will perhaps apeak with the 
target child for several alnotes or work alone with his for 
a while* Even though It cay be gtiite long, this le etill 
scored as a single contact, unless It has been imterrupted 
by your leavf.ng the target child or speaking to another child* 

S coring and Crash Teacher Contacts 

A* Necessary Materials 



1. 


Record 


Card 






2. 


Graph 


of 


**C*atacts : 


No. 


+" 


3. 


Graph 


of 


“Contactss 


Mo* 


^11 




Graph 


of 


"Contacts ! 


Per 


Cent +' 



B* Scoring 

I* Count the number of 4-'s you have scored on the 
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Record Card 'Vlock*' and record this number in 
the space on the lower half of the Record Card 
labeled *^No. 

2* Count the number of -'s you have scored on the 
Record Card "clock” and record this number In 
the space labeled "No, 

3. Add the "No, -S" and the "No, and record this 
number in the space labeled "Total Contacts • " 

4, Divide the "No, +" (#1) byt the "Total Contacts" 
(#3) and record this in the space labeled •"Per 
Cent +"» 

C. Graphing 



1. 


Find 


the 


appropriate date 


on 


the 


"Contacts : 


No. +" 




graph 


and 


plot the number 


of 


+ »s. 






2. 


Find 


the 


appropriate date 


on 


the 


"Contacts : 


No. 




graph 


and 


plot the number 


of 


-'s. 






3. 


Find 


thr:% 


appropriate date 


on 


the 


"Contacts : 


Per 



Cent +" graph and plot the "Per Cent +." 
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Part III 

Understanding ind Changing th e Child * s Behavior 



We generally think of children as enjoying praise and 
disliking punlshiaent. Consequently we usually try to praise 
children when they are good and scold or punish them when 
they are bad* While thle eeems to work for most children, 
suppose we have a child vho wants adult attention so much 
that he would rather be punished than have no attention at 
all* Such a child knows that adults won't praioe him all 
the time, so he learns to accept punishment as being better 
than 00 attention at all. Consequently, while be may behave 
well at times, he will also misbehave a great deal just to 
be sure you notice him and pay attention to, .him* 

The pr6gtam you are about to start is designed to convince 
the child that he ^aii get your attention immediately and 
frequently if he works or studied* To jshow hln this you 
must be very careful to notice every instance when he is 
working as he should, and always to go over to speak to him, 
give him a pat on the back,' or help him with his work for a 
short time, when you see that he is behaving* The important 
point here is not to spend long periods of time working individ- 
ually with the child, but^ instead' to contact him for a few 
seconds over and over again when he is working* 

. : I,. . 

Specifically, to be most effective and to change the child*? 
behavior most rapidly, you ^should speak to him or otherwise 
contact him at least once a minute w henever hje ^ studying or 
doing other s chool work , ' Thus, if he studies for ten minutes 
during an hour period, you should make about ten separate 
contacts with him during those ten minutes. The first day 
this won't take much time, because the child probably won't 
study more than a few minutes;' in fact, he may not study at 
al2‘i In which ease it won't take any extra time at all* The 
satond day he will probably study a little longer, and you 
will have to apend more time speaking to him and praising 
him. Gradually over a few w'eeks^ he will increase the time he 
studies ;(although you shoultl expect occasional bad days to 
interrupt the improvement)^ anJ the better he gets, the more 
cf a bother it will be to contact him frequently when he does 
study* r-'But don't give up, When you start to feel ,llke you're 
spending all your time with the one child, it will be indica- 
tion that he is studying most of the time--(Whac a charigel)-- 
and at that time we will have ybir start gradua lly reducing 
the frequency with which you contaetcor praise him fof^^Ood 
behavior, until you only spend a normal amount of time with 
him* Please note the word '^gradually , " If you changed suddenly 
from lots of attention to little attentien, he v^uld go righr 
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back to misbahavlrig ageirt to vat attention. 

How Bhcu Id ba^d h a a iv io / r.*,. 

You know .lOk,/ that you t^houla sittcvid to the child repeatedly 
when ha la g .‘ 06 r Wheti ha is ba<l, y <- u may continue co do what- 
ever you have always done: ir you h'xve scolded hlra. do that; 

if you have cent hltn from th.^ ro^iu, Jo that; if you have ignored 
him, do that? if you have don^ ail cheee and more, continue 
doing that. In other words, the child will suill be getting 
attention In the form of punishment of some kind when he 
THl.sbaliaves ; but the idea is that he will be getting so much 
mere attention (as well as more pleasant at vent ion) when he 
is good, chat he will choose to be good rather than bad when 
he wants you to notice him. 



How soo n chang es s how tip^ Sa. th e c h i 1 d * s bej?£v^jr? 

This depends on the child, as well as on how frequently 
and iregula'uly you contact him for On Task behavior. If your 
target child io merely disruptive and has well developed academic 
skills (especially reading, writing, and arltlimetic), yon may 
get very exciting changes in only a few days or a ocuple weeks. 
However, If your target cMld is poor la ?jastc academic skills 
(as are most severely disruptive children) then changes will 
appear more slowly. This Is because school work will be so 
difficult and consequently uiipleasant for the child that It 
will be more difficult for him tc 2 earn to v.»ork etaadlly 
for long periods of time. However, even with this type of 
child you may notice important changes beginning as aariy as 
one or two weeks after you start the progtaiii. 
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What about the d ata collecting ? 

You should continue recording your classroom observationfii 
juot 88 you did before, both observing the child's behavior 
at five minute intervals and noting whether he was On Task 
(working) or Off Task (not working) each time you contact 
hifi. 



What changes will ahov up ? 

In the next several days and over the next few weeks 
yo\tr graphs should (hopefully) show the following changes: 

r It First the number of "Contacts; No. +" should 

shc.w a large increase. Indicating that you are contacting 
th<.! child much more frequent!^ when he behaves appropriately. 

I 2. Initially the number of "Contacts: No. will 

pr(|<bably remain the same^ since you will still be treating 
th^;: child the same as before when he is bad. Soon, however, 
as he begins spending more tine being good and less time 
be:\Dg bad, there will be a decrease in "Contacts: No. 

3. "Contacts: Per Cent +" will iucresse, as a result 

of both your contacting the child more frequently for good 
behavior and his being bad less often* 

4. "Child Behavior: Per Cent +" will show a gradual 

and probably irregular increase. When this begins increasing 
you will know the program is being successful. When it teaches 
a high level for several days it will be time to start gradually 
reducing the frequency of praise and other contacts for good 
behavior • 
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Part IV 

Review of Behavior Change Program 



This paper Is to serve as a reminder of what you 
should do to change your target child's behavior* 

1. Most Important; Contact him repeatedly when he 
behaves veil. The Idea here is not that you should work 
alone with him for long periods of tlt!ie--if you did that, 
you wouldn't have time for any of your other students* and 
it probably wouldn't teach him to work by himself anyway. 
Just be sure you speak to him or give him a pat on the 
back every time he does what he should. 

2. When he misbehaves, just treat him in whatever 
way you usually would . Don 't try anything special just for 
this program* 

3. Don't worry if he always misbehaves the first 
few days of the program. There's not much you can do but 
wait until, on some golden day, he behaves appropriately 
for a few seconds. But be sure you are ready to contact 
him immediately when he does. 
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In each classroom you vlll be observing four boys. 

The teacher will have chosen these boys before you first 
arrive. On your first visit to the classroom find out from 
the teacher who they are and take a good look at them. 

You will probably find it helpful to record which desk they 
sit in (e.g. ''row 2 , seat 4'*); but don't depend on this as 
your only reminder of which boys to observe becaise they 
may change desks^ move around the room^ or sit in a mlxed-up 
group in the front of the room* 

Making the Observations 

You will be making two kinds of observations for each 
boy. First you will be making "c hild behavior " o bservations . 
For these you will record each boy's behavior at a specific 
moment once a minute. To time the observations use the 
second hand on the wall clock (or on a watch if no clock 
is available)* For the first boy, make your observation the 
moment the second hand reaches the "3". For the second 
boy, make your observation the moment the second hand reaches 
the "6". Similarly, make your observations for the third 
and fourth boys the moments the second hand reaches the 
"9" and the "12" respectively. 

For each boy record whether he was "On Task" {+) the 
moment you observed him or "Off Task" (-’) • ‘^On Task" means 
specifically that he was doing (academic) school work: 
reading, writing, listening to the teacher, participating 
in a dlscu.^sion, drawing (if appropriate), etc. "Off Task" 
means he was doing anything else, whether or not it was 
appropriate. Thus if the boy Is staring oiit the window^ 
disrupting others^ sharpening his pencil, getting a book 
out of his desk, waiting to talk to the teacher, or anything 
else which is not specifically study behavior he is scored 
as Off Task (-). 

Many of these Off Task (-*) behaviors will, of course, 
be appropriate behaviors, even though they are not study 
behaviors and therefore cannot be scored as On Task. For 
instance, If a child has finished his assignment and is 
sitting quietly waiting for the teacher to check it over, 
he is behaving very appropriately even though he is not 
On Task. Similarly, if the class Is taking a milk break, 
a child may be doing nothing constructive but still be 
behaving appropriately* Other examples of behavior which 
is Off Task but still appropriate may include getting necessary 
materials out of a desk in order to do an assignment, and 
passing out papere or otherwise helping the teacher with 
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classroom chores* In order to indicate that such behavior 
is appropriate even though it is not On Task» use a minus 
with a circle around it ( £/ ) • The minus means that the behavior 
was Off Task, but the circle indicates it was not **bad’^ or 
"inappropriate*^ behavior . 

The second set of observations you will be making for 
each child are *! Teacher Contact " observ e cions * A "Teacher 
Contact" is essentially an interaction between a teacher 
and a child. Any time the teacher speaks directly to a 
child or any time she physically touches a child it Is considered 
to be a Contact. A single Contact lasts as long as the teacher 
continues to interact with the child: this may be for a 

few seconds, or it may be for several minutes (such as when 
a teacher works individually with a single child for several 
minutes). If the teacher leaves the child she has been talking 
to, or if she speaks to another child or adult, the Contact 
is considered to !iave come to an end, and when she again 
speaks to the first child, it is considered a nav contact • 

You will rate Teacher Contacts for the same four boys 
whose behavior you are observing. Unlike the Child Behavior 
observations, however, which are recorded at specific intervals. 
Teacher Contacts with the four target boys are to be scored 
any time they occur. In other words, you will score a Contact 
each time the teacher speaks to or touches one of the four 
boys . 

Teacher Contacts are classified according to the child's 
behavior immediately before the teacher speaks to him or 
touches him. If the child is On Task immediately before the 
teacher contacts him, the Contact is scored as +• If the 
child is Off Task immediately before the teacher contacts 
him, the Contact is scored as If the child is Off Task 

but still behaving appropriately Immediately before the 
teacher contacts him, the minus is circled ( to indicate 
that although the child was not working before being contacted, 
he was behaving appropriately. 

It is not necessary for the teacher to use the child's 
name when ehe speaks to him, but she must be speaking directly 
to the child in order for it to be considered a Contact-- 
11 she is speaking generally to two, or three, or several 
children it is not considered to be a Contact, even if she 
is talking about something that concerns the target child. 

If it is clear that the teacher is speaking to one of 
the four target children, you should score a Contact even if 
the child does not hear her. This probably will not occur 
very often. 

Hopefully the entire hour while you are observing will 
be devoted to school work. It is possible, however, that 
the class will take a break of some kind during that time-- 
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for instance, they may stop for ii*.lk and cookies, or they 
may all spend a few minutes stretching or putting on gym 
shoes* If this happens, just continue observing, but note 
on your scoring sheet that this Is not formal class time. 

(On Task behavior la not very likely to occur during a break, 
of course, so your ratings will probably all be - or ) 

If one of the target children leaves the room, record 
this fact and leave a blank for those observations* 

General Remarks about Observing in Classroom s 

A skilled observer can sit in a classroom and practically 
go unnoticed by the children if he follows a few simple rules* 

1* Pon*t speak to anyone. If a child speaks to you 
or asks you a question, just ignore him* If 8. teacher speaks 
to you, ignore her if possible, unless she is asking you to 
move your chair or something like that. The teachers have 
been told that you have ins tructlons not to speak to anyone , 
so don't worry that they will think you are unfriendly* 

2* Look bored* Good observers appear to just sit there 
without looking at anything* Especially, don't let the target 
children see you watching them. If they look at you, just 
keep staring into space or around the room or at your papers 
and observe them out of the corner of your eye. 

3* Don't participate in any aspect of the class. If 
someone says something funny, don't laugh* If the teacher 
leaves the room and the children get disruptive, just ignore 
them and keep observing. It's not your job to control them 
In any way. 

4* Never talk to a teacher about what went on in the 
classroom or about any of the children. If a teacher starts 
to talk about her class when you meet her in the hall or 
in the lounge, just tell her you have specific instructions 
not to talk about such things since you might accidentally 
learn too much about the research program. 




3S 



OF SCORING IKSTRUCTIOUS FOR CLASS ROOK OBSERVERS 



S 

X 

X 

KA 






























0 


































'XJ 


































vH 












d 


o 










4 










•H 


d 










o 


•H 










U 




* 






rd 


94 








M 


■H 


0 








*o 


o 




Q> 






u 


O 








to 


oi 


d> 








H 


«ri 




s 








44 








d 


CO 


no 








P 


> 




•H 




d 


4> 


d 








•H 




flj 






0 


0 


(0 




U 






id ^ 


d 








o 


o 








id 


id 










4^ 




id 








<a 


ffj 






60 CO 


<u 


60 


(U 








PS4i 








*i-« 








d 




lO 


d 


43 




o 


o 


•H 










'0 


60 






■H 


d 




•H 


4J 




> 


41 


d 


6s 






00 




d 






>» O 


o 


> 






O 






A 




XA 




a 


■H 








iC 


u 


d 


4J 




41 


60 


cd 






» 




O 






d 




d 


id 


d 




(0 


a 


Vi 


T3 




H 


H 










4J 




t4 


0> 








v4 


*d 


d 




Qi 


iH 


60 




• 




(0 


60 M 


43 


>> 




cn 


tJ 


d 


4J 




O 


(d 


a 


fl> 








d 


o. 




H 




d 


94 


0 


o 




O 


d 




CO 




4J 


*H 


0 




0) 






O 


0 


d 




P4 


u 


4> 


•H 


M 




o 


4J 


u 


d 


iJ 




np 


d 


Vi 


14 






u 






O 




d 


d 




iJQ 


d 




0> 


y 




d 






a 


a 




> 






d. 


a 




Vi 




d 


d 


94 


o 


• 


O 




iri 


O 






fft 


•H 


09 


m. 


|4 




v4 




O 


d 








O ^ H 






U 


d 




a 




44 


ns 


Vi 




d 






•H 




o 




CO 


•H 


M 


xn 


0 




CJ 


d 


> 


60 U3 




0) 


a 


O 


o 




o 


ii 




d 


u 




-0 


|4 




d 


d 




q) 


u 




rC 




H 


W 


• 


fH 


a 






O 


id 


vi 


09 






cd 


U 


o 






d 


01 




a 




r-C 


u 


d 


d 


d 






a 


o 


CO 




4^ 




44 


d 




r-4 


0 


A 


id 


44 




a 










44 






44 






<I 












o 










o 






o 


















n 










1 






D 


















+ 










' 






0 






+ 




I 




0 


no 


























94 


















0 
















O 




4) 




0 










iri 


44 


<1 












•H 




id 




O 










> 


O 


d 












> 


6s 4J 




0> 














o 












d 


H 






p:; 












ii 














id 


d 


60 
















d 


4J 












d 


4J 


d 


« 


o 










fO 


<u 














iO 


td VI 


4J 


iJ 














> 














vc -d 


d 












CQ 


0 














0 


'O 


d 


d 


H 












d 


O 














d 


u 


4J 


-< 










no 


» 












nd 


e 


d 


a 


W 










H 


4J 














H 


e 




o 


ra 












(d 


0 












Vi 




puO 












JS 
















43 


















o 
















O 








































^-S 

« 
































94 


0 H 


























W 






o 


4i d 
























Kl 


liii 






4i 


4J P 


*t3 














• 








03 


d 






44 44 d 


M 














TJ 








A 


d 






d 


d d vi 


o 






















o 


(4 




*d 




M ;« > 


o 






















d 


03 




a 


6s 


0 *H 


«> 












ft) 


id 








Q> 






o 




® p.*o 














iJ 


O 








ii 


|4 




u 


a 


d n d 














P 












O 


« 


d 


o 


id ^ 


o 












a 


43 








43 




*o 


0 




u 


4-* 












y4 










n 


0 


H 




4J 


u o u 














6 


<0 










43 


Vi 


0 


O 


d d 


ss 














« 








M 


id 


id 




cd 


rC *o .a 














09 












O 


d 


d 


4J 


O H ii 


td 














|4 








Sn d 




M 


a 


« O 














O 


0 








|4 


O 


o 


O 


o 


d id d 














O 


44 








0> 


w 


4J 


U 


o 


44 <J (t9 














d 










> 






C/1 


















o 










60 













pli 


c/> 


o 


H 


M 


u 


> 


< 


< 


« M 


« 


6B 


a w 


(d O 


•4 A 


U O 


H 


-< 


PQ 


fA 


o 





UU 



Schjjlol Observer HI l^ate Jjf Time* Started 







